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Abstract

This study explores the experiences of university students on the use of Blended Learning instruction at tertiary level in one
tertiary institution in Eswatini. The study adopted the qualitative research approach where the case study research design was
used. The study targeted students in one campus of the tertiary institution. Data were collected from a total of 15 (fifteen)
students of this campus who were selected using the Simple Random Sampling technique. The data were collected using one
on one interviews and were analysed using Content Analysis. The findings of the study revealed that students have varied
experiences about Blended Learning. While some have pleasant experiences of this mode of learning others have unpleasant
experiences. The study found that some students view Blended Learning as a good mode of instruction that offers them the
opportunity to access education anywhere anytime. The findings also revealed that the Blended mode of instruction benefits
students in terms of its flexibility in learning times, vast sources of information and covering a lot of content in a short period
of time. This mode, however, has numerous challenges which inhibit its successful implementation. These are limited data
bundles and poor internet connection which inhibit learners from accessing lessons on line. The study therefore recommends
that institutions must work with the relevant network providers (Eswatini MTN and Eswatini Mobile) to provide unrestricted
data and network services to students.
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1. Introduction

Education methods of instruction have undergone trans-  of combining these two is referred to as Blended Learning.

formations over the centuries and this has seen the use of

technology being the cornerstone for innovation in teaching. 1.1. Background of the Study

Teaching through technology aims at enabling students to not

only acquire subject specific knowledge but to also become Blended Learning is a current trend in education where
lifelong students in a digitally connected world [1]. Worth ~ face-to-face classes are combined with web-based learning,
noting is that technology and traditional face to face instruc-  and is normally defined as the integration of traditional
tion are combined during teaching/learning, and the practice ~ classroom methods with online activities [2]. Blended
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Learning is by definition a combination of web and personal
interaction between teachers and students, during which the
advantages of both instructional approaches are used [3].
Collis and Moonen also define Blended Learning as a hybrid
of traditional face-to-face and online learning so that instruc-
tion occurs both in the classroom and online [4]. The Blended
Learning approach is viewed as an important building block
of the new schoolhouse that offers students both flexibility
and convenience which can cater for working adults who
decide to pursue their studies [5]. The approach introduces,
and utilises new information and communication technologies
for the development of an innovative learning environment to
transform and improve learning [6]. In addition to combining
online and face to face classroom learning activities, the ap-
proach also uses resources in an optimal way in order to im-
prove student learning outcomes, and to address important
institutional issues [7]. Educational institutions are increas-
ingly using blended delivery strategies to deliver course
content to diverse and dispersed student cohorts. The reason
for this is that Blended Learning “creates a potential to pro-
vide flexible access to content and instruction at any time,
from any place and cost-effectiveness for institutions of
higher education” [8].

This new approach to teaching/learning has come with
many benefits to the teaching and learning process, however,
it has also been found to have some challenges which prohibit
its successful implementation. For instance; in the United
States of America, Abbacun-Tuguic report that students in
online learning conditions performed better than those re-
ceiving face-to-face instruction, so the approach is beneficial
to the learners [9]. In Malaysia McCarthy posits that the
Ministry of Education proposed a framework for adopting
Blended Learning in Higher Education Institutions [10]. This
was based on the belief that the Blended Learning approach
enhances students’ learning and retention of the material that
has been learnt. Something similar can be said about Blended
Learning in Saudi Arabia. According to Alebaikan Saudi
Arabian universities, including UQU, use Blended Learning
applications to supplement their traditional lesson delivery in
the lecture halls, without a comparable reduction of attend-
ance requirements for students or their lecturers [11]. Ac-
cording to Almalki since the Saudi Arabian higher education
system adopted Blended Learning delivery as a means of
improving quality and capability of its institutions the effi-
ciency of higher education in Saudi Arabia has increased in
terms of quality and capacity [12]. In particular, Blended
Learning approaches enhance interactions and communica-
tion between students and instructors and this enhances
teaching and learning. The approach however, presents chal-
lenges of access, computer literacy, and parental attitudes as it
requires the use of the internet [11].

Kumi-Yeboah, A. et al posit that in Ghana, there is a tech-
nical problem regarding reliable power supply to institutions
that run distance learning [13]. This hampers the adoption of
information and communication technology (ICT) into the
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distance learning, making the internet unreliable for students
and faculty. Few of the tertiary institutions in Ghana are
equipped with up to date internet and wireless broadband;
telephone links to rural areas are poor despite advances in
wireless technology. Access to information technology and
connectivity is generally limited in these institutions and staff
is not trained on how to use ICT facilities, thus hindering the
growth of Blended Learning. The Blended Learning approach
has proven to have advantages to academic staff, such as
accessibility of information, and universal connectivity,
which enables the formation of communities of inquiry, and
innovative teaching strategies. However, negative perceptions
held by members of academic staff could affect the adoption
of Blended Learning [14-16].

Blended Learning is an approach that is also utilised in
South Africa; however, what has been noted is that its chal-
lenges supersede its benefits as Blended Learning has been
found to have immense challenges. These are caused by the
lack of suitable infrastructure and access to technology.
Tshabalala, et al advanced a list of challenges that add to the
constraints in the implementation of Blended Learning. These
are lack of policy, lack of faculty support, lack of technolog-
ical and computer skills, large class sizes, and inadequate
technological resources [17]. Tshabalala et al further express
that the absence of a policy on Blended Learning; inadequate
training for staff; limited access to the computer laboratory for
students, were problematic to the success of BL [17].

The kingdom of Eswatini is not excluded in the challenges
of Blended Learning. The use of the Moodle platform in
Eswatini institutes of higher learning to enhance face to face
learning has been met with challenges. Pitikoe et al assert that
while some students excel in using the Moodle platform,
others lack the technical skills to manoeuvre the platform [18].
Eswatini institutions of higher learning adopted the Blended
Learning mode of instruction after the lockdown which was
necessitated by Covid 19. In Eswatini, schools and universi-
ties were closed and this saw many school and university
activities being conducted online. Despite that some univer-
sities in Eswatini had already introduced students to online
learning; most students were still massive users of the tradi-
tional model of face to face learning. The concern therefore
was the readiness of the students for digital learning in the
sudden radical change hence the challenges [19].

1.2. Problem Statement

The changing methods of course content delivery have long
been an established topic of discussion and debate among
institute faculties and academic management of universities
around the globe [20]. Many countries including Eswatini are
seeking to develop their education systems through the use of
these technologies and methods of modern learning such as
Blended Learning in the field of education, in order to keep
pace with technological developments and to achieve satis-
factory results. This new approach has come with many ben-
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efits to the teaching and learning process, however, it has also
shown to have some challenges which prohibit its successful
implementation. Research has shown that students in Blended
Learning face challenges such as internet connection, limited
Wi-Fi, limited mobile data, lack of administration support to
name a few, and this hinders their learning experience. The
Blended Learning model of instruction is already in use in
Eswatini universities, yet the readiness of students was not
ascertained before its implementation. This study therefore,
explored university students’ experiences on their use of
Blended Learning in one institute of higher learning in
Eswatini.

1.3. Research Objectives

The objectives of the study were to:
1. Explore the experiences of university students on the

use of the Blended Learning mode of instruction.
. Establish the benefits of using the Blended mode of in-
struction at tertiary level.
Determine the challenges of using the Blended mode of
instruction at tertiary level.

Students experiences of Blended Learning

The review of literature indicates that Blended Learning
has a number of benefits on learners. A study by Lopez-Perez
et al reveals that Blended Learning positively affects students
as it reduces dropout rates and develops in learners a positive
attitude towards their school work [21]. Huang conducted a
study which aimed to probe into learners’ perceptions of
Blended Learning in relation to the respective roles of
face-to-face learning (f2f learning) and online learning [22].
The results showed that students were generally positive
about Blended Learning and that they also acknowledged the
interdependencies between face to face learning and online
learning in the Blended English course. The two learning
modes were also considered to play different roles in English
learning. Participants thought that online learning was more
advantageous to listening, while face to face learning pro-
moted the learning of world knowledge and helped to improve
learners’ interests in learning English. The findings of the
research shed light on how face to face and online learning
integrate in the Blended Learning approach so that the learn-
ing environment can be better integrated for English learning.

Another study was conducted by Armellini et al and it fo-
cused on university students’ perceptions of their learning and
social experiences in the context of an institution wide ped-
agogic shift to Active Blended Learning (ABL). The study
found that students value regular synchronous and asyn-
chronous interaction with peers, tutors and content, enabled
by sound pedagogic design and the appropriate deployment of
digital technologies. Employability-focused activities that
explicitly link theory and practice are regarded as an essential
ingredient in learning and assessment. What this means
therefore is that in this study Blended Learning was viewed as
very beneficial in learning [23]. Meyer et al conducted a study
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to evaluate students’ experiences with Blended Learning (BL)
with the focus on development and delivery across schools.
The study found that Blended Learning allows for meaningful
learning, as long as tutors set learning activities that comply
with the level of learning that is required by the student. The
study also found that while some tutors designed online ac-
tivities that were appropriate, some did not, and this affected
the implementation of Blended Learning [24].

Rizvi et al conducted research to determine the perceptions
of faculty members in a private international university on
barriers influencing the adoption of technology for teaching
and learning. A cross-sectional survey was conducted through
a self-reported questionnaire using ‘survey monkey’. The data
were entered and analysed using Statistical Package for the
Social Sciences (SPSS version 20). Frequencies and propor-
tions were reported. The findings indicated that 51.6% faculty
members perceived the importance of integration of tech-
nology in their teaching. Around 54% of the participants
recognized that they do possess the ability and accessibility to
integrate information communication technology (ICT) in
teaching and learning, but there is a need to improve the basic
information technology (IT) skills to initiate technology
driven teaching [1].

Kavitha and Jaisinghexamined the student’s experiences in
Blended Learning environments. Relevant data were collected
from undergraduate and postgraduate students who were
exposed to a Blended Learning environment while learning
programming subjects [25]. Learning analytics had been
applied on the collected data. It can be inferred from the re-
sults that the Blended Learning approach is more beneficial
for students who are skilled in using certain computer pro-
grams and applications. The results of the study also provided
new insights into the student preferences for learning in
knowledge sharing and collaborative environments. Blended
Learning in particular, helped students increase their interac-
tions, communication skills, self-confidence, self-awareness,
as well as encourage discussion and collaboration not only
with their lecturers but also with their peer classmates and
course materials leading to an overall positive experience
reported by the students thus becoming more active in their
learning and creating a more interesting and engaging learn-
ing process [2, 27, 28].

Pitikoe et al in Eswatini did a study on adult learners of an
institute of higher learning which explored how Moodle en-
hanced self-directed learning among the adult learners and
how these adult learners mastered the content using the
Moodle platform. It was found out that while some students
excelled in using the platform; others lacked the technological
skills to manoeuvre the platform. Also participants lamented
that some lecturers did not post materials in Moodle. The
study concluded that lectures need to post more material on
Moodle and students need to be kept abreast with Moodle
through refresher videos. Lastly periodic institutional as-
sessment on the uptake of Moodle should be done.

Benefits of Blended Learning on learners
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The literature reviewed revealed that Blended Learning
benefits both teachers and students in varied ways. It helps
higher education students to improve their understanding of
the concepts they are learning. Furthermore, it ensures that
students’ technological knowledge of various aspects of
learning is essential in assessing students' readiness, which is
a prerequisite for the successful application of Blended
Learning [29, 30]). Kaur posits that the blended delivery
system allows students to learn and access material in a vari-
ety of modes, which is a very important feature since students
often have very different learning styles [7] In fact, research
indicates that Blended Learning increases students’ chances of
meeting course outcomes compared with fully online and
even fully face-to-face courses, by decreasing dropout rates,
increasing test scores and increasing motivation on the part of
students, as it taps on the learners’ different style of learning.
For Hancock and Wong Blended Learning offers students the
best of both worlds because instructors and students have
greater flexibility and accessibility without sacrificing
face-to-face contact. The Blended Learning approach there-
fore, is an effective and low-risk strategy aimed at meeting the
challenge of the transformational changes that technological
developments bring to higher education [31].

A study by Bouilheres et al whose purpose was to explore
the benefits of Blended Learning towards students’ learning
experiences at an offshore campus of an Australian university
located in Ho Chi Minh City, Vietnam, found that students
vary in their responses towards the benefits of Blended
Learning and their experience with the Blended Learning
approach [20]. The focus of this research was its usefulness
and effectiveness in promoting interactions between students
and their peers, their teachers, and course materials. An online
survey, which was designed based on a set of validated ques-
tions, was used to collect data from sixty-six (66) students
enrolled in eight Blended Learning courses. The analysis of
the survey results provided empirical evidence to the claim
that students’ perceptions of their learning experiences at the
university was beneficially impacted as a result of the
Blended Learning environment in each of their classes. The
survey presented four dimensions of benefits, which are:
Engagement, Flexibility of learning, Online learning experi-
ence, and Self-confidence.

According to Fakhir students can get access to a wide va-
riety of learning resources through their devices which are
connected to the internet while being seated in the comfort
and safety of their classrooms or even at homes. Moreover,
teachers can vary their pedagogy and enhance it by accessing
libraries and databases, using the various media forms avail-
able, and managing their classrooms electronically [32].
Szadziewska and Kujawski conducted a survey on the ad-
vantages and disadvantages of the Blended Learning method
used in the educational process at the faculty of management
at the University of Gdansk. The survey involved under-
graduate students pursuing a program at the Accounting spe-
cialisation. The results of the research indicate that the
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Blended-learning method is a good method for supporting the
traditional teaching process at the university’s Faculty of
Management. 50% of the respondents indicated large or very
large usefulness of this method. According to the students, the
main advantage of the Blended Learning method is easier
access to the educational materials [33].

Another study conducted by Smyth discovered several
benefits and challenges of Blended Learning. Results showed
that students appreciated the accessibility and flexibility that
characterised Blended Learning. Other benefits identified
included greater freedom in planning their learning, more
response in learning the content, and a better effect on learn-
ing using the Blended method. It was also found that Blended
Learning allows learners to visualize, listen, feel, and interact
with the learning material. It moves them from theory into
practice. Another benefit was that learners can gain deeper
understanding for all the abstractions they get through. They
can learn according to their pace, which creates the oppor-
tunity for more individualised learning [34] Overall, studies
have collectively found that students generally have a positive
perception of Blended Learning [35]. Students favoured
Blended Learning because the online learning part allows
them to learn repetitively and also review course content [36].
This study concurs with Harrington and Loffredo who found
that introverted learners preferred Blended Learning as it
gives them the opportunity to learn on their own [37].

1.4. Challenges of Blended Learning

The review of literature further reveals that the adoption of
the Blended Learning approach by students presented chal-
lenges which might have consequences on the quality of the
learning process, and may hinder its expansion and applica-
tion in various learning settings. One of the challenges is how
users can successfully use the technology and ensuring par-
ticipants’ commitment given the individual learner charac-
teristics and encounters with technology [38] Hofmann adds
that if learners encounter challenges during learning they may
decide to abandon the learning. Consequently, while students
viewed flexibility of access as an important element of
Blended Learning, others felt that Blended Learning reduced
their interaction with their teachers and their peers [36] Other
studies have shown that not all faculty members are inclined
towards Blended-based instruction [39] Some still considered
the use of ICT as “time-consuming” [39]. For example, the
study by Benson et al revealed that preparations for lecture or
teaching materials design and development on web-based
platforms require more time than face-to-face interaction [39].

Adding onto the challenges, Hofmann outlines the fol-
lowing: ensuring participants’ ability to use technology suc-
cessfully, changing teachers’ attitudes towards the effective-
ness of Blended Learning, administering and controlling
learners’ progress, finding the best match between delivery
medium and performance goals, and maintaining that online
resources offer interactivity rather than just instructing learn-
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ers [38]. He also added that obstruction, misperception, irri-
tation, and uneasiness, can undesirably affect productivity,
learning, social relationships and overall achievement in ad-
dition to many challenges in evaluation, observation and
classroom management [38].

Abbacun-Tuguic undertook a study where he explored
students’ attitudes, and readiness for learning to determine
their adaptability to a Blended Learning environment using
different technological platforms and investigate problems
and challenges that the students faced in their learning [9].
The study adopted the mixed-method approach in which
questionnaires and interviews were used as data collection
instruments. The findings of the study revealed technological
lapses such as unavailability of devices and internet connec-
tivity which hindered the success and productive implemen-
tation of Blended Learning. The findings also revealed that
students had positive attitudes and showed a moderate level of
readiness to implement Blended Learning.

In a study that explored participants’ experiences of tertiary
Foundation Level 3 teachers and students transitioning to a
Blended Learning environment with the introduction of a
Learning Management System, Google Classroom and
Google Suite for Education, Thomas found that Blended
Learning increased communication, collaboration and au-
tonomy of participants. Research participants comprised three
teachers and 12 students from three regional locations. The
significance of the findings related to improving teaching and
learning outcomes when transitioning from face-to-face to a
Blended Learning environment. Challenges were evident in
digital literacy skills, professional development, Wi-Fi con-
nectivity and hardware compatibility.

Moreover, Szadziewska and Kujawski said other chal-
lenges include the slow internet connection which hinders the
learning procedures and causes difficulties when for partici-
pating in the online activities, the high costs of Blended
Learning such as the high cost of hardware, facilities, soft-
ware programs, and the execution of electronic communica-
tion between educational societies, specialists and students,
and the need for specialised training programs for the aca-
demic staff to use computers and the internet.

Oh and Park identified a list of challenges on the imple-
mentation of Blended Learning and these are: “lack of policy,
lack of faculty support, lack of technological and computer
skills, large class sizes, and inadequate technological re-
sources” [15] (p. 108). In their case study conducted in South
Africa, Oh and Park investigated academic staff’s percep-
tions of Blended Learning to allow for the identification of
challenges encountered. It was determined that “the absence
of a policy on Blended Learning; inadequate training for
staff; limited access to the computer laboratory for students”
were problematic to the success of BL [15]. In the same vein,
Mirriahi, et al indicated that a lack of institutional definition
of Blended Learning causes some challenges, as well as the
lack of staff capacity to engage with BL. It increases the
probability of misinterpreting the BL principles and prac-
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tices [40].

The review of literature unearthed various studies which
have been conducted focusing on the problems of Blended
Learning, benefits of Blended Learning, and the experiences
of students on the Blended Learning approach. However, none
have been done on the experiences of students on Blended
Learning in one institution of higher learning in Eswatini. In
this context the present study is expected to make a contribu-
tion to the literature by exploring the experiences of students
on the Blended Learning approach in one institution of higher
learning in Eswatini.

2. Research Approach

The study adopted the qualitative research approach; an
approach that allows the researcher to study things in their
natural setting, striving to make sense of the phenomenon in
terms of meaning mankind brings to them [41]. A qualitative
research study according to Cresswell is concerned with how
individuals and groups view and understand the world and
construct meaning out of their experiences [42]. The re-
searchers therefore adopted the qualitative research approach
because it is useful in studying human behaviour in its natural
setting as it allows for the use of various methods that do not
impose the researchers’ own perceptions but allows partici-
pants to relate stories about their lives [43]. Moreover, in this
approach, research can be carried out in a natural environment
so that participants are free to share their views and opinions.
The approach also makes it easy to manipulate and collect
data in a more simplified way. In this regard, it enabled the
researchers to get a deeper understanding of the phenomenon
under study.

2.1. Research Design

This study engaged the case study design where one of the
university campuses was selected as its case. Yin defines the
case study research design as an empirical inquiry that in-
vestigates a contemporary phenomenon within its real-life
context, where the boundaries between the phenomenon and
context are not clearly evident; and in which multiple
sources of evidence are used [44] Pandey and Pandey de-
scribe it as a method used to narrow down a very broad field
of research into an easily researchable topic [45] The po-
tential scope of the case study format is flexible and broad,
ranging from brief descriptive summaries to long, detailed
accounts. Furthermore, the detailed qualitative accounts
often produced in case studies not only help to explore or
describe the data in a real-life environment, but also help to
explain the complexities of real life situations which may not
be captured through experimental or survey research [46].
The case study design therefore was appropriate for this
study because the study was based only on one campus out
of a total of three campuses.
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2.2. Population, Sample and Sampling
Procedures

Population refers to a group of people or collection of or-
ganisms sharing the same characteristics [47]. Brink and
Renshurg on the other hand define a study population as the
entire group of persons or objects that is of interest to the
researcher or that meets the criteria that the researcher is
interested in studying [48] The population that was targeted
by the researchers comprised of all the full time and part time
students from the institute of higher learning in question.
Since it was not possible to engage all these in the study, 15
students were sampled for the study.

A sample according to Ary et al is a smaller group or por-
tion of a population which is a representation of a larger group
[49]. McCombes defines a sample as a group of subjects or
individuals selected from all the other respondents in a pop-
ulation from which the study is being conducted who share the
same characteristics [50] Bless and Higson-Smith also define
a sample as a subject of the whole population which is actu-
ally investigated by a researcher and whose characteristics are
generalized to the entire population [51] The sample in this
study comprised of students enrolled for the Bachelors’ de-
gree program in education that is five (5) full time students,
five (5) part time students and five (5) from adult education.
This gave a total sample size of 15 students that were sampled
to take part in the study.

The selection of the participants was done through the
Simple Random Sampling technique. This technique involves
the random selection of a small number of cases from a larger
population. The simple random sample means that every case
of the population has an equal probability of inclusion in the
sample [52]. Blanche et al state that effective sampling en-
sures that the elements selected for a sample accurately re-
semble the parameters of the population they were selected
from [53] This sampling technique ensured that all students
have an equal opportunity to be selected for the study. In this
technique, participants were chosen on the basis of randomly
assigned numbers. In this design, you select subjects in such a
way that each individual has an equal chance or probability of
being selected. The selection of participants was done by
randomly picking a number from a container. The researcher
created a number list for the students. The researcher wrote
numbers on pieces of paper for the students to pick; these
were numbered 1-5, for each class of students, and the rest of
the papers were blank. These numbers were put in a bucket
which was shaken before any student could pick. Only stu-
dents who picked the numbers participated in the study. This
process minimised the bias of hand picking participants and
ensured that all the students had equal opportunities to be part
of the study.

3. Data Collection Instruments

There are two different approaches in collecting infor-
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mation about a situation, namely the primary and secondary
data sources [54]. Douglas says that primary data are data col-
lected for the first time by the researcher while secondary data
are data already collected or produced by others [55] In this
study, the researcher collected data from primary sources. The
researcher conducted face to face interviews which were
scheduled with the participants in the campus. An interview is
described by Nieuwenhuis as a two-way conversation in which
the interviewer asks the participant questions to collect data and
to learn about the ideas, beliefs, views, opinions and behaviours
of participants [56] The researchers were of the view that in-
terviews were an appropriate choice for this study because it
was qualitative in nature and therefore required data collection
methods that would yield qualitative data. Semi-structured
interviews were chosen because of their being flexible in nature
and also that they enabled the researchers to broaden the scope
of the interview by asking questions and probing the responses
that were given for purposes of clarity.

Taylor also adds that semi-structured interviews create a
rapport between the interviewer and the interviewee as they
enable the interviewer to have focused conversations with the
interviewees as they relate their beliefs and feelings. They
also enable the researcher to ask open-ended questions with
little control over respondents’ responses [57] The open-
ended nature of the questions in this study helped build a vivid
picture of the responses of participants and further allowed the
researcher to unearth the experiences of students on the
Blended Learning instruction.

4. Data Analysis

Data analysis is a strategy used to examine the data for
meaningful themes, issues or variables to discover how these
are patterned and to attempt to explain the patterns [58]. In
line with this description, data collected for this study were
analysed using Content Analysis. Content Analysis according
to [54] is “a research technique for making replicable and
valid inferences from texts (or other meaningful matter) to the
contexts of their use”. Babbie postulates that Content Analy-
sis is a research tool used to determine the presence of certain
words, themes, or concepts within given qualitative data. In
addition, using Content Analysis, the researchers can analyse
the present meanings and relationships of certain words,
themes or concepts [59].

To conduct Content Analysis on any text, the text is coded
or broken down into manageable categories on a variety of
levels. The levels used include phrases, sentences or themes.
The information is then compared and interpreted with the
underlying context [59]. Themes for this study were linked
together. This was followed by translation and interpretation
of similar themes to bring forth results. The following stages
were followed as outlined by Henning et al. Firstly, the re-
searchers segmented units of meaning in one or more sen-
tences. The researchers further labelled these units (coding) of
meaning in more than a single word. Related codes were
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grouped and categorised and then themes were identified from
the categories. Finally data from the interviews were catego-
rized under various headings. Themes were used as a basis for
arguments and discussions. The researchers analysed the
content of the data and then compared it to the research
questions, literature review, and theoretical framework and
was able to draw conclusions [60].

5. Discussion of Findings

5.1. Students Experiences of Blended Learning

The findings of the study indicated that students have dif-
ferent experiences, with some pleasant, and others unpleasant,
as well as different views on Blended Learning. Some stu-
dents view Blended Learning as an effective mode of in-
struction that offers students with the opportunity to access
education anywhere anytime. These findings are in line with
the findings of Huang who stated that some students were
generally positive about Blended Learning and they also
acknowledged the interdependencies between face to face
learning and online learning [22]. The findings also concur
with the assertion that students viewed flexibility of access as
an important element of Blended Learning despite that it
reduces their interaction with their teachers and their peers
[36]. The findings of the study further revealed that Blended
Learning was experienced as pleasant because it offers op-
portunities for students to embrace new technology and it
opens their minds in terms of computer literacy. This finding
is in line with the findings of Meyer et al who mentioned that
students were mostly satisfied with the process of being ex-
posed to Blended Learning as it enhanced their computer
skills [24], which, however, contrary to the finding of Kavitha
and Jaisingh that the Blended Learning mode is only benefi-
cial for students who are skilled in using certain computer
programs and applications [25].

On a different note, the findings indicated that some stu-
dents had unpleasant experiences on the Blended Learning
approach as they view this mode of instruction as not very
effective because of the challenges it presents to the students.
Some of the challenges include poor internet connectivity
which prevents students from accessing courses online,
among others. In line with this finding, Henning et al stated
that some of the challenges were evident in digital literacy
skills, professional development, Wi-Fi connectivity, poor
internet connection, and hardware compatibility [60].

5.2. Benefits of Blended Learning

The study also found that the use of Blended Learning had
numerous benefits. Some of them were that it allows for
flexibility of learning as students can learn anywhere anytime.
In accordance with the findings, students can learn according
to their pace, at home, university, or anywhere, which creates
the opportunity for more individualised learning. This finding
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is in agreement with Hancock and Wong who opined that
Blended Learning offers students the best of both worlds
because instructors and students have greater flexibility and
accessibility without sacrificing face-to-face contact [31]
Smyth et al also stated that students appreciated the accessi-
bility and flexibility that they thought characterized Blended
Learning. Also, the findings revealed that Blended Learning is
beneficial in that students are able to get information from
other sources other than the lecturer. Through the internet
students are able to gather information and read ahead [34]
According to Fakhir students can get access to a wide variety
of learning resources through their devices that are connected
to the internet while being seated in the comfort of homes
[32].

The findings under this theme indicate that the Blended
Learning approach to instruction benefits students in terms of
its flexibility of learning, vast sources of information and it
also covers a lot of content in a short period of time, as well
as equip students with computer skills.

5.3. Challenges of Blended Learning

Regarding the challenges that learners encounter when the
Blended Learning approach is used, the study found that stu-
dents encounter challenges such as difficulty understanding
some concepts posted in the learning platforms such as Moodle.
This is due to the fact that some content requires detailed ex-
planations and with the limited face to face time with the lec-
turers this becomes difficult. In addition, most of the Moodle
platforms that lecturers use do not allow for discussions and
engagement in the lessons and therefore understanding what is
taught is limited. Another challenge was the students’ inability
to use or access the different Moodle platforms as they lack
computer skills. This finding is in line with Pitikoe et al who
found out that while some students excelled in using the plat-
form; others lacked the technological skills to manoeuvre the
platform. The participants also lamented that some lecturers did
not post materials in Moodle [18].

The study also found that another challenge with Blended
Learning had to do with poor internet connections. The students
revealed that due to poor network connectivity they have dif-
ficulty accessing learning material as well as finishing online
exercises, tasks or tests on time. Moreover, due to limited data
bundles it becomes difficult for students to access videos and
other learning materials posted on the learning platforms. This
is in collaboration with Fakhir who said that challenges of
Blended Learning include slow internet connections which
hinders the learning procedures and causes difficulties when
participating in online activities [32] This also lends support to
the findings of Abbacun-Taguic who observed that technolog-
ical lapses such as unavailability of devices and internet con-
nectivity hinder the success and productive implementation of
Blended Learning [9] The findings indicate that the students’
experiences on the use of Blended Learning are both pleasant
and unpleasant. While the students felt that the Blended
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Learning approach was beneficial to them, they also pointed to
the challenges that it has.

6. Conclusion

The study concludes that the use of the Blended Learning
approach at university level is experienced positively and
negatively by students. This is because of the many benefits
that it has on learning as well as the challenges that learners
experience when it is used. The challenges can, however, be
minimised as can be seen in the recommendations.

7. Recommendations of the Study

In line with the findings and conclusions, the study rec-

ommends the following:

1. The Ministry of Education should provide basic
knowledge of ICT from as early as primary school so
that by the time learners get to university they will be
fully grasped in technology.

2. Institutions of higher learning must work with the rel-
evant network operators (Eswatini MTN and Eswatini
Mobile) to provide unrestricted data and network ser-
vices to students.

3. Lecturers should use learning platforms that allow for
interactions, discussions, and detailed explanations of
concepts.

4. Topics should be thoroughly scrutinised so that simpler
topics can be dealt with online, and difficult ones done
face to face.
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